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This paper addresses a review of studies and 
research projects related to the teaching of 
English as a foreign language (EFL) to visually 
impaired students. The studies embody a variety 
of topics such as the challenges faced by 
visually impaired students, the use of assistive 
technology, and the need for inclusive education 
in higher education. The document emphasizes 
the importance of adequate training for teachers 
and the use of specialized resources to support 
students with visual difficulties. It also discusses 
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the principles of didactics and the integration of 
technology in the classroom as a didactic practice. 
The article provides insights into effective 
teaching practices for visually impaired students 
and offers recommendations for future research 
and teacher training. The study highlights the 
need for proper teacher training and constant 
support for visually impaired students.

Keywords: Didactic practices; visual impaired 
students; EFL Context.

Resumen

Este documento presenta una revisión 
de estudios y proyectos de investigación 
relacionados con la enseñanza del inglés 
como lengua extranjera (EFL) a estudiantes 
con discapacidad visual. Los estudios cubren 
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temas como los desafíos que enfrentan los 
estudiantes con discapacidad visual, el uso de 
tecnología de asistencia y la necesidad de una 
educación inclusiva en la educación superior. El 
artículo enfatiza la importancia de una adecuada 
formación de los docentes y el uso de recursos 
especializados para apoyar a los alumnos 
con dificultades visuales. También discute los 
principios de la didáctica y la integración de la 
tecnología en el aula como práctica didáctica. 
El texto proporciona información sobre prácticas 
de enseñanza efectivas para estudiantes con 
discapacidad visual y ofrece recomendaciones 
para futuras investigaciones y capacitación 
docente. El estudio destaca la necesidad de 
una formación docente adecuada y un apoyo 
constante para los estudiantes con discapacidad 
visual.

Palabras clave: Prácticas didácticas; 
estudiantes con discapacidad visual; Contexto 
de inglés como lengua extranjera.

Abstract

Introduction

The University’s Institutional Education Program 
(PEI) emphasizes the importance of inclusive 
education and the particular and diverse 
conditions of people (Ministerio de Educación 
Nacional, 2013). This study focuses on the 
didactic practices of seven professors who work 
with visually impaired students in the Bachelor 
of Foreign Language Teaching program at 
Universidad Minuto de Dios. The inclusion office 
reports that six students in the program have 
visual impairments, and future teachers with 
visual disabilities choose to study EFL to teach 
those with similar needs (Morúa, 2019). However, 
professors lack specific training to help this 
population, which may result in serious barriers 
for visually impaired students’ development 
of reading and writing skills (Al-Zboon, 2020; 
Rosenblum et al., 2021). The study aims to 
deepen the didactic practices in the EFL context 

for visually impaired students and analyzes the 
professors’ perspectives on the lack of resources 
for teaching didactic practices for students with 
visual difficulties (Brixius et al., 2022). Teachers 
are working hard to improve conditions for 
their students with visual impairments, but the 
problem has existed for a long time, and effective 
solutions are still lacking.

The problem addressed in this study is the lack 
of specific training and resources for professors 
who work with visually impaired students in the 
teaching of English as a foreign language (EFL) 
in the context of higher education. This can result 
in serious barriers to visually impaired students’ 
development of reading and writing skills.

The problem being addressed in this research is 
the lack of adequate didactic practices for English 
teachers who work with students with visual 
difficulties in higher education. This is supported 
by several studies, including Blue (2017) [3], 
Al-Zboon (2021), and the study conducted by 
the authors of this research (Morúa, 2019). 
These studies have found that institutions and 
teachers often lack the necessary training and 
resources to effectively support students with 
visual disabilities, leading to a lack of inclusion 
and educational quality for this population. 
Additionally, the study conducted by the authors 
of this research (Morúa, 2019) found that visually 
impaired teachers themselves face challenges 
in their work, such as a lack of coping strategies 
for difficulties like backlogs, time management, 
professional learning, interpersonal interactions, 
and isolation. Therefore, there is a need to 
identify and promote effective didactic practices 
for English teachers working with students with 
visual difficulties in higher education, to improve 
the educational experience and outcomes for this 
population.

The topic of didactic practices for English 
teachers working with students with visual 
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difficulties in higher education is highly relevant 
for several reasons. Firstly, it addresses the issue 
of inclusivity in education, which is a fundamental 
principle of modern education systems (Adams 
& Brown, 2006). By identifying and promoting 
effective didactic practices, teachers can ensure 
that all students, regardless of their visual 
abilities, have equal access to education and can 
achieve their full potential. Secondly, the topic 
is relevant because it highlights the need for 
specialized training and resources for teachers 
working with visually impaired students. This 
can help to improve the quality of education for 
this population and ensure that they receive the 
support they need to succeed. Finally, the topic 
is relevant because it addresses a gap in the 
literature and research on teaching English to 
visually impaired students (Robayo, 2017). By 
conducting research and sharing best practices, 
educators can contribute to the development of 
a more comprehensive and effective approach 
to teaching English to this population (Morúa, 
2019). Overall, the topic of didactic practices 
for English teachers working with students with 
visual difficulties in higher education is highly 
relevant and has important implications for the 
field of education.

The study does not explicitly mention any 
specific theories that are being used or tested. 
However, the study does draw on principles and 
indicators related to inclusive education, didactic 
practices, and pedagogical creativity, as well as 
the experiences and perspectives of teachers 
working with visually impaired students in higher 
education. These principles and indicators are 
supported by previous research and scholarship 
in the field of education, such as the principle of 
accessibility (Ministerio de Educación Nacional, 
2013), the principle of connecting theory with 
practice (Adams & Brown, 2006), and the principle 
of pedagogical creativity (Bitner & Bitner, 2002). 
The study also emphasizes the importance 
of using intuition and practical experiences to 
inform teaching practices (Lankshear & Knobel, 

2014). Overall, the study draws on a range of 
theoretical and practical frameworks to inform 
its analysis and recommendations for improving 
didactic practices for English teachers working 
with visually impaired students in higher 
education.

The study appears to have a qualitative approach, 
as it involves analyzing the didactic practices of 
English teachers working with visually impaired 
students in higher education through a focus 
group and interviews. The study also uses color-
coding techniques to characterize the didactic 
practices of the teachers. Additionally, the study 
draws on previous research and scholarship in 
the field of education to inform its analysis and 
recommendations. Overall, the study takes a 
qualitative and interdisciplinary approach to 
addressing the problem of inadequate didactic 
practices for English teachers working with 
visually impaired students in higher education.

The theoretical framework of the study focuses on 
inclusive education and the use of technology as 
an assistive tool for students with visual difficulties. 
The study employs a combination of qualitative 
techniques and theoretical methodologies to 
illustrate didactic and pedagogical principles for 
teaching a second language to visually impaired 
students. The principles of conscious and active 
participation, thorough acquisition of knowledge, 
accessibility and individuality, connecting theory 
with practice, systematization and continuity, 
intuition, and reverse connection of feedback 
or retroaction are emphasized. The study also 
highlights the importance of continuous research 
and investigation of new theories to apply with 
visually impaired students, as well as the role 
of the teacher in continuously updating their 
knowledge to ensure inclusive education is not 
just a topic, but a solution.

The social context of this study is the inclusion 
of visually impaired students in the classroom 
and the need for teachers to adapt their teaching 
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practices to meet the needs of these students 
(Morúa, 2019; Robayo, 2017).The historical 
context includes the evolution of assistive 
technology and its impact on education for visually 
impaired individuals (Contributor, 2019). The 
cultural context includes the attitudes and beliefs 
towards disability and inclusion in Colombian 
society, which may affect the implementation of 
inclusive education practices (Morúa, 2019). 
The legal context includes the laws and policies 
related to disability rights and education, such 
as the United Nations Convention on the Rights 
of Persons with Disabilities and Colombian Law 
1618 of 2013, which mandates the provision of 
inclusive education for students with disabilities 
(Morúa, 2019; Robayo, 2017). Finally, the 
demographic context includes the population of 
visually impaired individuals in Colombia and their 
representation in higher education, which may 
affect the availability of resources and support 
for inclusive education (Morúa, 2019; Robayo, 
2017). There is a need to prioritize inclusion in 
education to avoid exclusion in the classroom 
(Morúa, 2019). This includes providing access to 
educational facilities for people with disabilities, 
learning difficulties, or those in vulnerable 
states. Inclusive education promotes the right 
to education for all without considering any 
condition (Morúa, 2019). However, institutions 
that include people with visual disabilities often 
make little effort to train their teachers and 
adapt elements of daily life, such as web pages, 
computer rooms, and their facilities, which can 
lead to exclusion (Blue, 2017). To address this, 
schools must provide support for teachers, 
tutors, and adequate material to improve the 
educational quality of this population (Blue, 
2017). It is important to note that accessibility 
is not a synonym for disability (Barker & Rich, 
1992).

The theoretical contributions of this study include 
the emphasis on the importance of continuously 
updating knowledge and researching new 
theories to apply in the classroom, as well as 

the connection between theory and practice 
for effective learning (Adams & Brown, 2006). 
Additionally, the study highlights the principles 
of accessibility, individuality, and pedagogical 
creativity in promoting inclusive education for 
visually impaired students (Morúa, 2019; Bitner & 
Bitner, 2002). The perspectives and experiences 
of visually impaired teachers are also recognized 
as valuable in understanding and advocating for 
inclusive education (Blue, 2017). Finally, the 
study emphasizes the need for a reassessment 
of concepts and the development of a training 
program for teachers in assistive technology 
applications to improve the quality of education 
for visually impaired students (Contributor, 2019).

The main objective of this project is ‘to analyze 
the didactic practices of a group of seven 
professors from a private university with visually 
impaired students and regarding EFL.’ The 
following specific objectives of this project are as 
follows:

• To identify the current English didactic 
practices of a group of seven professors from 
private universities regarding visual impaired 
EFL students.

• To contrast data gathering concerning English 
didactic practices of a group of professors from a 
private university.

• To characterize the didactic practices of 
a group of seven professors from a private 
university

In that order of ideas, it is essential to ask: how 
do the didactic practices of a group of seven 
teachers from a private university in Bogotá 
influence the EFL learning with students with 
visual difficulties?
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Methodology

The approach used in this study is qualitative, 
aiming to understand the perceptions and 
experiences of teachers in implementing inclusive 
education practices for visually impaired students 
(Morúa, 2019; Bitner & Bitner, 2002). Qualitative 
research is employed to discover and learn 
more about a topic or phenomenon, commonly 
used to understand people’s experiences 
and perspectives (Morúa, 2019). The study 
utilizes semi-structured interviews and focus 
groups to collect data, employing color- coding 
techniques and information triangulation for a 
comprehensive understanding of the teaching 
practices and principles used by the professors 
(Bitner & Bitner, 2002). The researchers assume 
multiple roles, including investigator, material 
developer, and English teacher, to gain a holistic 
understanding of the context and participants 
(Bitner & Bitner, 2002). The qualitative

approach allows for a grounded and subjective 
analysis of the data, enabling the researchers 
to interpret and draw conclusions from the 
identified phenomena (Morúa, 2019).

The type of research used in this study is 
qualitative, aiming to understand people’s 
experiences and perspectives, and to explore a 
topic or phenomenon in depth (Adams & Brown, 
2006). The study employs semi-structured 
interviews and focus groups to collect data, 
utilizing color-coding techniques and information 
triangulation for a comprehensive understanding 
of the teaching practices and principles used 
by the professors (Bitner & Bitner, 2002). 
The researchers play multiple roles, including 
investigator, material developer, and English 
teacher, to gain a holistic understanding of the 
context and participants (Bitner & Bitner, 2002). 
The qualitative approach allows for a grounded 
and subjective analysis of the data, enabling the 
researchers to interpret and draw conclusions 
from the identified phenomena (Morúa, 2019).

The design of this study is a case study (Morúa, 
2019; Bitner & Bitner, 2002; Blue, 2017). A case 
study is a research method that focuses on a 
particular individual, group, or situation, aiming 
to provide an in-depth understanding of the 
phenomenon being studied (Adams & Brown, 
2006). In this study, the case is the teaching 
practices of English professors in a private 
university in Colombia for visually impaired 
students in EFL classes. The researchers 
used semi-structured interviews and focus 
groups to collect data, employing color-coding 
techniques and information triangulation for a 
comprehensive understanding of the teaching 
practices and principles used by the professors 
(Bitner & Bitner, 2002). The researchers played 
multiple roles, including investigator, material 
developer, and English teacher, to gain a holistic 
understanding of the context and participants 
(Bitner & Bitner, 2002). The case study design 
allows for a detailed and nuanced analysis of 
the teaching practices and principles used by 
the professors and enables the researchers to 
draw conclusions and make recommendations 
specific to the context of the study (Morúa, 2019).

The population of this study consists of 10 
professors with visual difficulties from three 
different universities in Bogotá (Adams & Brown, 
2006; Barker & Rich, 1992; Blue, 2017).The 
sample also includes these 10 professors, 
selected through purposive sampling, a non-
probability sampling technique involving the 
selection of participants based on specific 
criteria relevant to the research question (Adams 
& Brown, 2006; Barker & Rich, 1992). In this 
case, the criteria were that the participants 
were English professors with visual difficulties 
who had experience teaching visually impaired 
students in EFL classes. Purposive sampling 
was used because the researchers wanted to 
select participants with relevant experience and 
knowledge related to the research question 
(Adams & Brown, 2006).



D Y N A M I C  E F L  T E A C H I N G  P R A C T I C E S  F O R  S T U D E N T S  W I T H  V I S U A L  I M P A I R M E N T

 R E V I S T A  B O L E T Í N  R E D I P E  1 3  ( 4 ) :  1 0 9 - 1 2 1 - A B R I L   2 0 2 4  -  I S S N  2 2 5 6 - 1 5 3 6

 ·  1 1 4  ·

The data collection methods used in this study 
include semi-structured interviews, focus groups, 
and surveys (Adams & Brown, 2006; Barker & 
Rich, 1992; Blue, 2017). The semi-structured 
interviews were conducted with inclusion office 
staff to identify the problem and with English 
professors to gather information about their 
teaching practices for visually impaired students 
in EFL classes (Barker & Rich, 1992). The focus 
groups were conducted with a group of seven 
professors from a private university to identify 
their current English didactic practices for 
visually impaired students in EFL classes (Blue, 
2017). The surveys were conducted with seven 
professors from a private university to gather 
information about their teaching practices for 
visually impaired students in EFL classes (Barker 
& Rich, 1992). The data collection methods were 
chosen to gather rich and detailed information 
about the teaching practices and principles used 
by the professors, and to gain a comprehensive 
understanding of the phenomenon being studied 
(Adams & Brown, 2006).

The studies cited use a variety of methodological 
strategies to collect and analyze data. These 
include triangulation of data sources (Adams & 
Brown, 2006), categorization of data (Bitner & 
Bitner, 2002), semi-structured interviews and 
focus groups (Barker & Rich, 1992; Morúa, 2019), 
and case studies (Blue, 2017). Additionally, 
some studies use theoretical frameworks to 
guide their analysis (Barker & Rich, 1992; 
Blue, 2017). These methodological strategies 
allow for a comprehensive understanding 
of the experiences of individuals with visual 
impairments in educational contexts and the 
development of effective didactic practices to 
promote inclusion.

The study did not explicitly provide information on 
ethical considerations. However, it is important 
to note that ethical considerations are crucial 
in any research involving human participants. 
Researchers must ensure that participants are 

fully informed about the

study, their participation is voluntary, and their 
confidentiality and privacy are protected (Adams 
& Brown, 2006). In addition, researchers must 
obtain informed consent from participants and 
ensure that the study does not cause any harm or 
discomfort to the participants (Adams & Brown, 
2006). It is possible that the study obtained 
ethical approval from an institutional review 
board or ethics committee, but this information 
was not provided in the study.

One limitation of the studies cited is that they 
focus primarily on the experiences of visually 
impaired individuals in English language 
teaching contexts. While this is an important area 
of study, it may not fully capture the experiences 
of individuals with other types of disabilities or 
in other educational contexts. Additionally, some 
of the studies rely on self-reported data, which 
may be subject to bias or inaccuracies  (Adams 
& Brown, 2006; Bitner & Bitner, 2002; Morúa, 
2019).

Results and discution

The study found that didactic practices used by 
teachers are not sufficient to meet the needs of 
visually impaired students in English classrooms 
in private universities. The study highlighted 
the need for teachers to be aware of various 
pedagogical and didactic principles and to apply 
them in their teaching practices. Teachers are 
encouraged to develop their observation skills 
and use innovative strategies to support visually 
impaired students.

The study aimed to characterize the didactic 
practices used by seven professors in English 
classes with students with visual difficulties. 
The results showed that the use of adequate 
didactic practices can dispel the myth of not 
finding adequate didactic practices to teach 
visually impaired people. The study emphasized 
the importance of considering the needs and 
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abilities of visually impaired students, using 
appropriate materials and assistive technology, 
and adopting an inclusive and holistic approach 
to teaching EFL.

The study identified three main categories, 
including didactic and pedagogical principles, 
and what visually impaired people need. The 
principles of conscious and active student 
participation in the education process and 
thorough acquisition of knowledge skills and 
abilities were highlighted as crucial for effective 
teaching practices. The study emphasized the 
importance of considering the needs and abilities 
of visually impaired students, using appropriate 
materials and assistive technology, and adopting 
an inclusive and holistic approach to teaching 
EFL.

The study aimed to share several practices that 
professors have implemented in their classes 
through narratives, which will be useful for future 
teachers when there are other situations of 
inclusion for people with visual difficulties. The 
study emphasized the importance of involving 
the population with the intention of exploring 
and studying their environment, especially as it 
relates to them, to approach where the problem 
comes from.

The study concluded that it is important to 
consider that well-applied technology would 
generate good results for deficient students. The 
study provided information to help instructors of 
visually impaired children to overcome some of 
the challenges they confront when introducing 
assistive technology in the classroom.

The study concluded that visually impaired 
teachers encounter many of the same issues 
as their special education colleagues in the 
classroom. Effective visual impairment instructors 
used approaches in their lectures that provided 
degrees of direct and indirect support, allowing 
them to meet the needs of their students, as well 
as their own as professionals.

The study identified three main categories, 
including didactic principles, pedagogical 
principles, and what people with visual impairment 
need. Each of these was further divided into four 
categories for discussion.

The study concludes that there is a need for 
teachers to be aware of various pedagogical 
and didactic principles and to apply them in their 
teaching practices to create a more inclusive 
and accessible learning environment for visually 
impaired students in English classrooms in 
private universities. The study also highlights the 
importance of teacher training and support for 
effective inclusion practices. (Morúa, 2019) The 
study concludes that assistive technology should 
be a universal language that can be worked on 
in the classroom by teachers to strengthen their 
didactic practices and give a better quality of 
education to students with visual difficulties. The 
study also suggests the development of a training 
program for teachers in these applications 
and the creation of a didactic unit or guide in 
which the types of didactic practices that can 
bring compliance according to the didactic and 
pedagogical principles are developed (Bitner & 
Bitner, 2002).The study concludes that schools 
must provide support for teachers, tutors, and 
adequate material to improve the educational 
quality of visually impaired students. The study 
emphasizes the importance of considering the 
needs and abilities of visually impaired students, 
using appropriate materials and assistive 
technology, and adopting an inclusive and 
holistic approach to teaching EFL. (Blue, 2017).
The study concludes that there is a great need 
for didactics and the use of technology in higher 
education, but most universities are failing to 
complete the necessary improvements in various 
skills required for education. The study suggests 
obtaining a clearer understanding of the working 
conditions and problems that affect visually 
impaired teachers in the work environment due 
to their disability in the school environment to 
meet the needs of their students. (Adams & 
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Brown, 2006) The study concludes that teachers 
should continuously research and investigate 
new theories to apply with their students with 
visual difficulties to put inclusive education 
theories into practice and bring equality to 
education. The study highlights the importance 
of connecting new information to the students’ 
prior experiences to increase the effectiveness 
of learning. (Barker & Rich, 1992) The study 
concludes that the use of adequate didactic 
practices can dispel the myth of not finding 
adequate didactic practices to teach visually 
impaired people. The study suggests promoting

strategies for university professors who will teach 
future English teachers who will have students 
with visual impairments to help these students 
feel included in the training of communicative 
skills in English, such as reading and writing (Al-
Zboon, 2020).

Similarities:

- All studies emphasize the importance of 
considering the needs and abilities of visually 
impaired students in educational contexts (Blue, 
2017; Bitner & Bitner, 2002; Al-Zboon, 2020; 
Morúa, 2019; Barker & Rich, 1992).

- All studies highlight the importance of teacher 
training and support for effective inclusion 
practices (Blue, 2017; Bitner & Bitner, 2002; 
Al-Zboon, 2020; Morúa, 2019; Barker & Rich, 
1992).

- All studies suggest the use of appropriate 
materials and assistive technology to support the 
learning of individuals with visual impairments 
(Bitner & Bitner, 2002; Morúa, 2019).

- All studies emphasize the importance of 
adopting an inclusive and holistic approach to 
teaching (Blue, 2017; Bitner & Bitner, 2002; Al-
Zboon, 2020).

Differences:

- Some studies focus on specific aspects of 
didactic practices, such as the importance of 
observation skills (Morúa, 2019) or the need for 
vertical sequence and horizontal coherence in 
teaching practices (Bitner & Bitner, 2002).

- Some studies focus on the importance 
of specific pedagogical principles, such as 
conscious and active communication (Al-Zboon, 
2020)  or pedagogical creativity (Blue, 2017).

- Some studies focus on the experiences of 
visually impaired teachers in addition to students 
(Al-Zboon, 2020).

- Some studies suggest the use of virtual 
environments and learning strategies to support 
visually impaired English learners (Al-Zboon, 
2020), while others suggest the use of interactive 
audible activities (Morúa, 2019).

The theoretical prospects discussed in the given 
text include the importance of the connection 
between theory and practice in inclusive 
education (Blue, 2017), the use of qualitative 
research to understand people’s experiences 
and perspectives (Morúa, 2019), the need to 
understand the working conditions and problems 
faced by visually impaired teachers in the 
school environment (Bitner & Bitner, 2002), the 
importance of knowledge and experience gained 
by individuals with visual deficiencies in future 
educational contexts (Al-Zboon, 2020), the need 
for training and courses about technology to 
improve teaching practices and generate new 
skills for didactic practices (Morúa, 2019), and 
the creation and generation of training spaces 
for better access to assisted technology tools 
for teachers who work with visually impaired 
students (Al-Zboon, 2020).

The practical applications discussed in the given 
text include the need for teachers to continuously 
research and investigate new theories to apply 
with their visually impaired students (Al-Zboon, 
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2021), the use of assistive technology as a 
universal language that can be worked on in 
the classroom by teachers to strengthen their 
didactic practices and give a better quality of 
education to students with visual difficulties 
(Morúa, 2019), the importance of training 
programs for teachers in technology applications 
to improve teaching practices and generate new 
skills for didactic practices (Morúa, 2019), the 
need for teachers to develop different didactic 
and pedagogical principles in their practices to 
avoid desertion in the visually impaired student 
population (Barker & Rich, 1992), and the 
importance of utilizing technological tools such 
as text readers and Braille printers to adapt class 
materials for visually impaired students (Bitner & 
Bitner, 2002).

The relevance of the work in relation to the line 
of research is discussed throughout the given 
text. The research focuses on the needs and 
challenges faced by visually impaired teachers 
in the school environment (Blue, 2017), the 
importance of the connection between theory 
and practice in inclusive education (Al-Zboon, 
2021), the use of assistive technology to improve 
teaching practices and generate new skills for 
didactic practices (Morúa, 2019), the need for 
training programs for teachers in technology 
applications to improve teaching practices 
(Morúa, 2019), the importance of developing 
different didactic and pedagogical principles 
in teaching practices to avoid desertion in the 
visually impaired student population (Barker & 
Rich, 1992), and the creation and generation 
of training spaces for better access to assisted 
technology tools for teachers who work with 
visually impaired students (Barker & Rich, 1992).

“On the other hand, creating a complexity of 
contextual worries over something they have 
little control of, lacking the development of 
coping strategies for difficulties like backlogs, 
time management, professional learning, 
interpersonal interactions and isolation are some 

of these teachers’ disadvantages. This study is 
relevant to this research because it describes 
the needs of visually impaired professors in their 
work as English teachers.”

“Nevertheless, teachers with visual difficulties 
comment that this applicability is necessary 
for all academic areas, since they feel that not 
all of them apply everything they have learned 
in context. It should be clarified that more 
applicability is needed in these contexts to 
evaluate the development and see if students’ 
needs have been met. [...]

Therefore, for future researches on practical 
applications, the importance of generating 
spaces for assistive technology tools for teachers 
in all areas should be considered, specifically 
around English; since, as we have been working 
on this project, a problem has become apparent 
when these didactic material conversions could 
distort the meaning of the text when heard 
through audio. For this reason, it is important to 
develop a training program for teachers in these 
applications, to go through this difficulty.

“According to Marius-Costel, (as cited in Al-
Zboon, 2021) professors who aim to bring 
change and innovation to the classroom are 
constantly seeking information to meet the 
needs of their students. The connection between 
theory and practice is crucial for an adequate 
understanding of concepts and theories and their 
practical application in the classroom. Therefore, 
the author encouraged teachers to continuously 
research and investigate new theories to apply 
with their students with visual difficulties (Marius-
Costel, as cited in Al-Zboon, 2021). The goal is 
to put inclusive education theories into practice 
and bring equality to education.”
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Conclusions

The main conclusions of the given text include 
the need for teachers to continuously research 
and investigate new theories to apply with their 
visually impaired students (Al-Zboon, 2021), the 
importance of the connection between theory and 
practice in inclusive education (Marius-Costel, 
as cited in Al-Zboon, 2021), the need for training 
programs for teachers in technology applications 
to improve teaching practices and generate new 
skills for didactic practices (Ertmer et al., 2012), 
the importance of utilizing technological tools 
such as text readers and Braille printers to adapt 
class materials for visually impaired students 
(Bitner & Bitner, 2002), and the creation and 
generation of training spaces for better access to 
assisted technology tools for teachers who work 
with visually impaired students (Blue, 2017). 
Additionally, the text highlights the need for 
institutions to provide support for teachers and 
adequate material to improve the educational 
quality of visually impaired students (Marius-
Costel, as cited in Al-Zboon, 2021). Overall, 
the text emphasizes the importance of inclusive 
education and the need for teachers to adapt 
their practices to meet the needs of visually 
impaired students.

The study highlights the need for teachers to be 
aware of the various pedagogical and didactic 
principles and to apply them in their teaching 
practices.

The main takeaways from this project will be 
a reassessment of the concepts implemented 
that can comply with didactic practices and 
lead to appropriate class development for the 
students. Also, assistive technology should be 
a universal language that can be worked on in 
the classroom by teachers to strengthen their 
didactic practices; thus, giving a better quality of 
education to students with visual difficulties.

Therefore, schools must provide support for 
teachers, tutors, and adequate material to 
improve the educational quality of this population. 
This proposal is relevant for this project because 
it shows the importance of working as a team 
between colleagues, monitors, and teachers to 
seek inclusion in all areas. It is also suggested 
that a didactic unit or guide be developed in 
which the types of didactic practices that can 
bring compliance according to the didactic and 
pedagogical principles are outlined; with this, 
reflection.

As displayed, the principle of conscious and 
active communication stands out as the most 
prominent among the professors when it comes 
to the didactic principles. On the other hand, the 
principle of linking theory with practice is one of 
the least utilized by the professors.

References

Adams, M., & Brown, S. (2006). Towards 
Inclusive Learning in Higher Education: 
Developing Curricula for Disabled 
Students (1st ed.). Routledge.

Al-Zboon, E (2020). Perceptions of Assistive 
Technology by Teachers of Students with 
Visual Impairments in Jordan. Journal of 
Visual Impairment & Blindness, 114(6). 
488-501. 10.1177/0145482X20971962

Barker, G., & Rich, S. (1992). Influence on 
adolescent sexuality in Nigeria and 
Kenya: findings from recent focus- group 
discussions. Studies in Family Planning, 
23, 199-210.

Blackwell, C. (2013). Teacher practices with 
mobile technology by integrating tablet 
computers into the early childhood 
classroom. Journal of Education 
Research, 7(4), 1-25.



D Y N A M I C  E F L  T E A C H I N G  P R A C T I C E S  F O R  S T U D E N T S  W I T H  V I S U A L  I M P A I R M E N T

 R E V I S T A  B O L E T Í N  R E D I P E  1 3  ( 4 ) :  1 0 9 - 1 2 1 - A B R I L   2 0 2 4  -  I S S N  2 2 5 6 - 1 5 3 6

 ·  1 1 9  ·

Bitner, N. & Bitner, J. (2002). Integrating 
Technology into the Classroom: Eight 
Keys to Success. Journal of Technology 
and Teacher Education, 10(1), 95-
100. https://www.learntechlib.org/
primary/p/9304/.

Blue, G. C. (2017). Teachers of students with 
visual impairments in five North Carolina 
rural school districts and barriers to 
assistive technology implementation: 
An examination of their experiences 
and perceptions (Order No. 10758833). 
https://www-proquest-com.ezproxy.
uniminuto.edu/dissertations-theses/
teachers-students- with-visual-
impairments-five/docview/2015653662/
se-2?accountid=48797

Brixius, F. L., Selbach, H. V., & Marcuzzo, 
P. (2022). English teaching for blind 
students: adaptation suggestions for 
didactic activities of a textbook. SciELO 
Preprints. https://doi.org/10.1590/
SciELOPreprints.4455

Calvo, G. (2013). La formación de docentes 
para la inclusión educativa. Páginas de 
Educación, 6(1), 19-35. http://www.scielo.
edu.uy/pdf/pe/v6n1/v6n1a02.pdf

Carrillo (2020). El filtro afectivo positivo 
como estrategia de estimulación 
neurocognitiva para la modificación de 
conductas negativas en un niño en 
condición de discapacidad. Universidad 
Libre de Colombia.

Castañeda, D. C., & Rodriguez, L. (2009). 
Acciones para realizar para el proceso 
de enseñanza aprendizaje del inglés 
como lengua extranjera a personas con 
discapacidad visual. https://repository.
unilibre.edu.co/handle/10901/10083

Cárdenas, J., & Inga, E. (2019). Novel 
Approach for Teaching English Language 
using Emerging Information and 
Communication Technologies for Visual 
Impairment Students. Enfoque UTE, 
11(1), 28-40.

Contributor, T. (2019). OCR (optical character 
recognition). Techtarget.Com; TechTarget. 
https://searchcontentmanagement.
techtarget.com/definition/OCR-optical-
character-recognition

De la Cruz, M. (2016). Inclusión Educativa 
a estudiantes universitarios con 
discapacidad visual en el aula de lenguas 
extranjeras, tendencias y desafíos. 
Instituto de Investigaciones Jurídicas IIJ-
UNAM: http://dgsa.uaeh.edu.mx:8080/
bibliotecadigital/handle/231104/1965

Dickson, T. (2013). Other learning challenges 
defined. En Teaching Students with 
Learning Difficulties: Why Some People 
Learn Differently and Effective Strategies 
to Help Them. Bookbaby.

Ertmer, P.A., Ottenbreit-Leftwich, A.T., Sadik, 
O., Sendurur, E., & Sendurur, P. (2012). 
Teacher Beliefs and technology integration 
practices: A critical relationship. 
Computers & Education, 59, 423-
425.10.1016/j.compedu.2012.02.001.

Hernández-Sampieri, S., & Mendoza, C. 
(2018). Metodología de la investigación. 
McGraw Hill.

Ibáñez, A., & Vermeulen, A. (2016). VISP: 
a MALL based app using audio 
description techniques to improve B1 
EFL student’s oral competence. In 
Technology-enhanced language learning 
for specialized domains: practical 
applications an mobility (pp. 266-276). 

http://www.learntechlib.org/primary/p/9304/
http://www.learntechlib.org/primary/p/9304/
http://www.learntechlib.org/primary/p/9304/
http://www.scielo.edu.uy/pdf/pe/v6n1/v6n1a02.pdf
http://www.scielo.edu.uy/pdf/pe/v6n1/v6n1a02.pdf


D Y N A M I C  E F L  T E A C H I N G  P R A C T I C E S  F O R  S T U D E N T S  W I T H  V I S U A L  I M P A I R M E N T

 R E V I S T A  B O L E T Í N  R E D I P E  1 3  ( 4 ) :  1 0 9 - 1 2 1 - A B R I L   2 0 2 4  -  I S S N  2 2 5 6 - 1 5 3 6

 ·  1 2 0  ·

Routledge.

Johnson, B. & Christensen, L. (2008). 
Educational Research: Quantitative, 
Qualitative, and Mixed Approaches.

SAGE publications, Inc.

Lankshear, C., & Knobel, M. (2014). Studying 
new literacies. Journal of Adolescent, 
58(2), https://doi.org/10.1002/jaal.314.

Marius-Costel, E. (2010). The Didactic 
Principles and Their Applications in the 
Didactic Activity. Online Submission, 7(9), 
24-34.

Meador, C. A. (2015). Meeting the needs of 
visually impaired students in washington 
state: An exploratory study of the working 
conditions that affect teachers of the 
visually impaired (Order No. 3717409). 
https://www.proquest.com/dissertations-
theses/meeting-needs-visually-impaired- 
students/docview/1703466752/se-
2?accountid=48797

Ministerio de Educación Nacional. (2013). 
Lineamientos política de educación 
superior inclusiva [Higher inclusive 
education policy guidelines]. http://redes.
colombiaaprende.edu.co/ntg/men/pdf/ 
Lineamientos.pdf.

Montaño, J., & Vera, E. (2012) Inclusive English 
Classrooms: requirements, implications and 
limitations. A qualitative case study. Revista 
Folios, 36, 77-95. https://doi.org/10.17227/01
234870.36folios77.9

Morúa, G. A. (2019). Teaching languages to 
students with vision impairment in higher 
education: A case study.

Universidad Autónoma de Puebla: https://www.
lareferencia.info/vufind/Record/MX_3241
b336b9f62de125988cfb53725964

Navarro, D., & Piñeiro, M. (2012). Didactic 

strategies for teaching English as a 
foreign language in seventh and eight 
grades in secondary schools in Costa 
Rica. Revista Káñina, 36(2), 233-251.

Palencia, B., & Alcázar, S. (2016). “Así lo 
expresamos”: Las prácticas artísticas 
contemporáneas en Educación Primaria 
.https://hdl.handle.net/10953.1/4056

Patton, M. (2002). Qualitative Research and 
Evaluation Methods. Sage.

Peña, J., & Ardila, G. (2015). Educación superior 
para personas con discapacidad visual 
y auditiva: una aproximación desde la 
metodología de la investigación. Centro 
Editorial Uniminuto

Robayo, L. M. (2017). Inclusive education and 
ELT policies in Colombia: nas, from some 
PROFILEs journal authors. PROFILE 
Issues in Teachers’ Professional 
Development, 19(1), 121-136. https://doi.
org/10.15446/profile.v19n1.61075.

Rosenblum, L. P., Herzberg, T., Mason, L. K., 
Anderson, D. L., Reisman, T., Edstrand, 
K. G., & Carter, M. (2021). Learning Media 
Assessment Experiences of Teachers of 
Students with Visual Impairments. Journal 
of Visual Impairment & Blindness, 115(1), 
55–62. doi:10.1177/0145482x20987018

https://www.who.int/es/news-room/fact-sheets/
detail/blindness-and-visual-impairment

Ruiz, A., Panach, J. I., Pastor, O., Giraldo, F. 
D., Arciniegas, J. L., & Giraldo, W. J. 
(2018). Designing the didactic strategy 
modeling language (DSML) from PoN: 
an activity oriented EML proposal. IEEE 
Revista Iberoamericana de Tecnologias 
del Aprendizaje, 13(4), 136-143.

Sarto, M., & Venegas, M. (2009). Aspectos 
clave de la educación inclusiva (1° 

http://www.proquest.com/dissertations-theses/meeting-needs-visually-impaired-
http://www.proquest.com/dissertations-theses/meeting-needs-visually-impaired-
http://www.proquest.com/dissertations-theses/meeting-needs-visually-impaired-
http://redes.colombiaaprende.edu.co/ntg/men/pdf/
http://redes.colombiaaprende.edu.co/ntg/men/pdf/
http://www.lareferencia.info/vufind/Record/MX_3241b336b9f62de125988cfb53725964
http://www.lareferencia.info/vufind/Record/MX_3241b336b9f62de125988cfb53725964
http://www.lareferencia.info/vufind/Record/MX_3241b336b9f62de125988cfb53725964
http://www.lareferencia.info/vufind/Record/MX_3241b336b9f62de125988cfb53725964
http://www.who.int/es/news-room/fact-sheets/detail/blindness-and-visual-impairment
http://www.who.int/es/news-room/fact-sheets/detail/blindness-and-visual-impairment
http://www.who.int/es/news-room/fact-sheets/detail/blindness-and-visual-impairment


D Y N A M I C  E F L  T E A C H I N G  P R A C T I C E S  F O R  S T U D E N T S  W I T H  V I S U A L  I M P A I R M E N T

 R E V I S T A  B O L E T Í N  R E D I P E  1 3  ( 4 ) :  1 0 9 - 1 2 1 - A B R I L   2 0 2 4  -  I S S N  2 2 5 6 - 1 5 3 6

 ·  1 2 1  ·

Ed). Publicaciones del Inico. Taylor, H. 
(2020). Blindsight: a strange neurological 
condition that could help explain 
consciousness.

https:/ / theconversat ion.com/bl indsight-
a-st range-neuro logica l -condi t ion-
t h a t - c o u l d - h e l p - e x p l a i n - 
consciousness-141625

Villalba, K. (2017). A visually-impaired 
english learner in the context of virtual 
environments: analyzing learning 
strategies. Zona Próxima, (27), 34-
50. http://www.scielo.org.co/pdf/zop/
n27/2145-9444-zop-27-00034.pdf

Zimmerman, M. (1990). Assessing the 
acceptability of Norplant implants in 
four countries: findings from focus group 
research. Studies in Family Planning, 21, 
92-103.

http://www.scielo.org.co/pdf/zop/n27/2145-9444-zop-27-00034.pdf
http://www.scielo.org.co/pdf/zop/n27/2145-9444-zop-27-00034.pdf

